In 2006 the Law Faculty of Parma University, in cooperation with the Language Centre launched EFLIT, 1 a project for professionals in the fields of law (lawyers, judges, prosecutors, trainees, paralegals), and of business and finance (chartered accountants, tax advisors, financial consultants) which combines a focus on language (i.e. English for Law, at B2 level of the CEFR 2 ) and content (i.e. Law in English), and a "learn-by-doing" methodology (Task-Based Learning 3 ). Having developed into a national project with courses in many different cities, it is now the largest provider of skills-based training in Legal and Business English in Italy, and holds partnerships with Bar Associations, academic institutions (including Translegal 4 and ECCLE 5 ), major law firms (e.g.
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In 2006 the Law Faculty of Parma University, in cooperation with the Language Centre launched EFLIT, 1 a project for professionals in the fields of law (lawyers, judges, prosecutors, trainees, paralegals) , and of business and finance (chartered accountants, tax advisors, financial consultants) which combines a focus on language (i.e. English for Law, at B2 level of the CEFR 2 ) and content (i.e. Law in English), and a "learn-by-doing" methodology (Task-Based Learning 3 ). Having developed into a national project with courses in many different cities, it is now the largest provider of skills-based training in Legal and Business English in Italy, and holds partnerships with Bar Associations, academic institutions (including Translegal 4 and ECCLE 5 ), major law firms (e.g. Cleary Gottlieb Milan and reputation. Finally, it has an active social programme, with dinners, legal movie nights, and an annual White Party to bring together contemporary and past participants from different parts of Italy while raising money for charity. 14 The present study concentrates on the Premium course, which awards participants a university certificate on passing an end-of-course exam, and consists of three modules:
 Legal English,  Business English,  Law and Business classes (covering topics such as professional correspondence, contracts, corporate law, financial statements, ethics and professional conduct) led by university lecturers, scholars and experts.
"The purpose of any ESP curriculum *…+ is to meet the specific linguistic and pragmatic needs of students as they prepare for identified English-medium contexts" 15 since "The ultimate proof for an ESP course is how well learners can fare when using English in the target situation; after the course they should be more effective and more confident." 16 Participants themselves have claimed to be generally more interested in improving their English than actually gaining credits in the continuous learning programme, as their main aim is to be able to "use English in real life situations" [quote] because they realise that "Global business speaks English." 17 The course in itself is a "stepping stone" towards developing autonomy and building confidence so that participants can operate effectively and independently in their field. The objective is to help them overcome the restricted competence of only being able to do what has been specifically practised in class as the risk in any ESP course, where class-time is limited, is to become too narrowly focused on teaching fixed phrases and behaviours, rather than strategies enabling learners to adapt to new situations. 18 Participants need to be able to use English confidently and manage in less learning (2006/962/EC) , Official Journal of the European Union L 394/10 of 30.12.2006 , accessed April 23, 2016 14. In partnership with the association Ho avuto Sete to implement life-improvement projects in Africa, accessed January 8, 2017, goo.gl predictable situations in the real world, and given the limited time busy professionals can devote to English outside the classroom, it is essential to add an element of learner training (i.e. becoming aware of what being a (language) learner actually means and developing skills in "learning how to learn") in a perspective of lifelong learning, 19 as also recommended by the aforementioned Annex. An explanation of what is being done (including the "how" and "why") helps develop the learnersʼ confidence as it equips them with the necessary tools to continue working alone; 20 the aim is to encourage reflection and heighten their consciousness of the learning process 21 so that they are sensitized to it, 22 acquire coping skills by transferring skills to non-prespecified situations, and are consequently empowered. 23
The EFLIT Exam
From its first edition the EFLIT Premium programme has ended with an exam prepared, administered and marked by the language teachers to assess the level reached by participants upon completing the course. However, as DudleyEvans and St John 24 explained,
The reasons for assessment can be grouped under two main headings: for feedback to aid learning and for a comparable measure of competence. *…+ Assessment as an aid to learning encompasses benefits such as reinforcement, confidence building, involvement and building on strengths.
19. David Nunan, The Learner-Centred Curriculum (Cambridge: Cambridge University Press, 1988a By using integrative rather than discrete point testing this exam aims to test proficiency rather than achievement, 25 i.e. have predictive validity of the participantsʼ future performance by using contextualised language rather than testing their progress, as the specificity of language for professional purposes lies in the learnersʼ actual needs to use the language in specific communication situations. 26 Past papers of exams such as ILEC 27 and ToLES Advanced 28 appeared to be too difficult for EFLITers, and this led to the devising of a test based on existing exams for task types and skills to be tested, but tailored to both the participants and the EFLIT course regarding the level and contents. The EFLIT exam currently comprises of five components: Use of English (i.e. lexis, grammar and functions), Reading, Listening, Writing and Speaking, each carrying 20% of the total weight. The single components are further subdivided into: a) Use of English: multiple choice gapped sentences testing grammar and vocabulary; sentence transformation (informal to formal register); matching words to definitions; b) Reading: two law-related texts (text with true/false comprehension questions; gapped text with removed sentences to be inserted); c) Listening: two law-related recordings in order to complete gapped notes; d) Writing: a message to a colleague based on a prompt; e) Speaking: providing personal and professional information and discussing a legal topic.
The criteria used in the sections requiring subjective marking are based on the CEFR. In particular, the criteria used for the writing section are: task achievement, format, register and style, logical sequencing and cohesion, grammatical and lexical range and accuracy, spelling and punctuation, whilst the 25. Jean Jimenez, and Daniela Rizzuti, "An investigation into the factors affecting the content and design of achievement tests," in Testing in University Language Centres, ed. Maria Grazia Sindoni (Soveria Mannelli: Rubettino Editore, 2008 29 Participants have defined the EFLIT exam as "more challenging than expected," as "There wasnʼt enough time to carry out all the tasks or at least do them carefully" and "The "listening" was very difficult, they spoke too fast." However, they generally judged the Speaking section as "motivating, fun, gratifying." Despite their gloomy impressions, the overall average score was a satisfactory 71% (with 86% in the Reading Section, 73% in Speaking, 70% in Listening, 67% in Use of English, and 61% in Writing).
EFLITers Experience ILEC Pre-Testing
From the start participants have been encouraged to aim for the ILEC, mainly because the result is "tangible," also the certificate is internationally recognised and can be linked to the European Language Portfolio. ILEC is specifically designed for law students and practising lawyers, and aims to assess the candidatesʼ ability to operate in English "in an international legal setting" 30 it is reliable thanks to the standardisation of texts, tasks and examiners through regular piloting and coordination sessions, and its criteria are reasonably clear for the test-takers. Some of the most confident participants have taken the ILEC pre-test, a "mock-exam" in which Cambridge English Language Assessment trials materials in order to ensure that they are appropriate, accurate, reliable and fair. Pre-testing allows potential candidates to test their skills in the paper-based sections of the ILEC with genuine questions under exam conditions. They are given the scores for the Reading and Listening papers, and receive feedback on their performance in the Writing test as it is marked by authentic ILEC examiners. This helps students identify which areas require more practice, and gives them experience and confidence in taking tests. 31 The Parma University Language Centre is a recognised Cambridge Assessment "live" centre and the pre-test has been administered several times since 2007. Only 2% of the total number of EFLITers have taken the pre-test, and have been extremely satisfied with the whole experience, but the results have not been very encouraging. Here too candidates complained of the "frenzied timing," difficulty of the tasks and complexity of the texts (in both the Reading and Listening sections). The overall average score was 51% (56% in the Reading section, 45% in Listening, and 52% in Writing, with vocabulary, structure and language mostly judged as "satisfactory"). 32 However, rather than being a reason for discouragement, this has had a positive washforward effect as it has turned out to be a good indicator of what has been achieved, and what needs attention and remedial work. 33 Timemanagement appears to be a major issue in both tests, perhaps due to previous experiences in taking tests, 34 as examinees in Italy are usually granted more time: the written exams taken by high school leavers to obtain their final qualification lasts four to six hours on average, and the exam for admission to the bar lasts eight hours. Moreover, candidates are not allowed a dictionary in the Pre-test or ILEC, whilst they can consult reference texts (e.g. dictionaries) in school tests and the codes during the bar exam. Among the different factors affecting performance, there are therefore even psychological and practical reasons related to the candidatesʼ rather disappointing results, with time being their greatest enemy and outcomes related to not having suitable exam strategies, growing anxiety and frustration, and fear of losing face. The need for a valid, reliable, relevant, accurate, practical and standardised test has emerged, to assess the level reached at the end of the course without influencing the teaching/learning process (i.e. teaching/learning "to the test"), 35 and translate competence into performance in the real world without discouraging candidates, i.e. a test which looks at future use of language rather than what has been learned in the course as a result of teaching. 36 This test is to be perceived as a reflection of goals reached, competencies acquired, and deficiencies to be remedied in the process of lifelong learning, yet also relevant to the participantsʼ needs and connected to the context they operate in Porcelli. 37 This need is all the more felt now as ILEC has been discontinued with the final sessions held in December 2016, and the only alternatives provided being Cambridge English Advanced, a C1 level exam of general English, or Business Higher, a test of advanced professional English which, however, does not assess ability to operate in a legal context.
32. For an analysis and comparison of the exams and related results, see: Anila R. Scott-Monkhouse, "Assessing the language skills of legal English learners through internal and external testing. 
The EFLIT Participant Profile
In order to design a suitable test, it was necessary to identify requirements and expectations to be taken into account and define an EFLIT participant profile through detailed needs analysis. 38, 39 Indeed, "One of the purposes of *…+ needs analysis is to involve learners and teachers in exchanging information so that the agendas of the teacher and the learner may be more closely aligned." 40 In 2011 an electronic questionnaire was devised and uploaded on the University Language Centre website, 41 and the link emailed to both contemporary participants and alumni in order to obtain a contemporary and follow-up feedback. 42 The questions were simple and direct (one-click answers) and written in Italian to avoid misunderstandings which might be caused by unfamiliar meta-language and to ensure rapidity, as time is a major constraint on busy professionals. 43 However, a final open-ended question allowed interviewees to provide any feedback they wished to express. 44 Both the results of the survey and the comments were taken into account in defining the profile, as was any information which spontaneously came out in informal talks during coffee breaks or social events. 45 The questionnaire highlighted that participants mainly use English to  read contracts, professional correspondence, journal articles;  write contracts and professional correspondence;  listen to conference talks and seminars;  speak in meetings and discussions, and for small talk.
They rate listening skills as the most important ones in their profession, followed by writing, speaking and reading, with vocabulary being more relevant than grammar. They want to improve specific terminology, listening comprehension, reading comprehension and sentence structure, and need, yet have difficulty in speaking and writing (i.e. productive skills). 46 noted that what is intended by "speaking" is not simply oral production, but oral interaction (i.e. processing, understanding and responding to spoken input), which necessarily includes "active listening," 47 i.e. the vital skill needed in authentic spoken interactions which involves paying attention to both verbal and non-verbal clues, managing the topic, turn-taking, questioning, reformulating, and generally building up a relationship. 48
The Revised EFLIT Exam
On the basis of the results, a new EFLIT exam is being devised to assess the candidatesʼ competences in the macro-skills defined by the Council of Europe (i.e. reading comprehension, listening comprehension, written production, oral production and interaction) by adapting the content and tasks, and the weighting of the components to the candidatesʼ professional role in an attempt to blend immediate and long-term needs within a lifelong learning perspective. 49 The test aims to be representative of the real-life situations which lawyers and accountants can expect to encounter, and to allow examiners to make reliable inferences on the candidateʼs ability to manage them. Although the format recalls Cambridge Assessment exams, it aims to be a proficiency test of ESP which differentiates itself from international certificates whose contents, level, standards and criteria are too high and too general for Italian professionals.
The first main difference lies in the weighting of the components to reflect the participantsʼ actual needs: Listening 29%, Writing 26%, Speaking 24%, and Reading 21%, and tasks within each section are to be assigned different weighting too. The Use-of-English section is to become part of the Writing and Reading sections, 50 granting greater weight to vocabulary than grammar. The criteria for components requiring subjective marking are defined according to the CEFR and with reference to internationally recognised The Listening section is to include three tasks, i.e. listening to: a) a conversation between a professional and a client while re-arranging b) summary sentences; c) a conversation between two colleagues while completing a simple text (e.g. diary page); d) a mini-lecture while completing notes. 55 The Writing section is to include a "controlled written component" comprising four "in-class" tasks: a) correction of sentences containing mistakes commonly made by Italian learners of (legal) English; b) completion of a contract or professional letter using standard phrases/sentences; c) redrafting of sentences from informal to formal register, or from "legalese" to modern plain English; 56 d) a 100-word communicative text written in response to a prompt providing input, purpose and specification of recipient, i.e. an integrated task (reading and writing) which corresponds to most real-life situations as a "study-and work-related writing is written for a readership, for a purpose, and about a specific matter;" 57 and a "home" assignment consisting in, e) a 350-word composition which is either the presentation of their professional profile/firm to a foreign colleague/client (factual/ descriptive writing), or an opinion essay (critical/analytical writing) on a current topic (e.g. a law reform, a contemporary debate in professional practice in Italy). This corresponds to the length of a standard abstract and allows the candidates to prove their skills through an extended composition in a less threatening situation, without the pressure of exam timing and conditions. Adherence to the number of words and a high level of accuracy are expected as they can use a variety of resources (including computer spell-checking and word-count functions), and have time to draft, edit and revise. 58 The Speaking section still requires further adjustments. What is to be assessed is the candidateʼs ability to interact with the examiner, talk about topics of personal and professional interest, develop ideas, support opinions, explain, hypothesise, paraphrase, and link sentences together. 59 This new version of the EFLIT test is currently being tried out as a whole and the project is still ongoing.
University Testing and Real World Needs: Do They Meet?
The results of the survey are an interesting starting point for further reflection on whether university language education and professional needs actually meet. This unfortunately does not appear to be the case at present at the University of Parma. Law students take a compulsory 90-minute computerized test of general English at B1 level which consists in multiple choice randomized questions in tasks focusing on the Use of English (i.e. grammar and lexis with greater focus on grammar, accounting for 44% of the test), Reading and Listening (weighting equivalent to 29% and 27% respectively). There is no Speaking component due to lack of resources (i.e. time and number of examiners in relation to the number of students). The choice of this format, which is largely based on the Cambridge English Language Assessment Preliminary exam, 64 is due to:
 its practicality, as it is easy to administer and to mark consistently and rapidly;  its objectivity, transparency and reliability;  its versatility, as the same test can be recycled for students of other degree courses;  the fact that it gives students a greater chance to pass the exam (listening is notoriously known as the most difficult section, and Italian students tend to perform better in grammar and reading due to previous learning experience). 65 The single components are further subdivided into: a) Use of English: cloze text testing grammar more than vocabulary; sentences containing grammatical mistakes to be identified; gapped sentences testing grammar; b) Reading: comprehension of short texts (emails, labels, notices, etc.), of an adapted authentic factual text, and of an adapted authentic text to understand the authorʼs attitude, opinion and purpose; c) Listening: comprehension of key information in short conversations, of a factual monologue (e.g. tour guide), and of a dialogue to understand attitudes and opinions.
If we were to cater for the studentsʼ future professional needs and respect validity criteria, i.e. establish a link between the educational setting and professional requirements, the level, weighting, texts and topics (if not tasks) would have to be changed so that the test is relevant to the studentsʼ present situation and future socio-professional context. At the same time, as the internal assessment within the degree course is an achievement rather than a proficiency test, it should constitute a threshold of performance in a blend of educational and professional needs with the skills and structures to be tested specified within a syllabus in order to create the basis for "a principled selection of elements for inclusion in the test." Yet, as this is hopefully just one of the stages in their learning English 66 (and education in general), the test itself should encourage the students to develop their own personal techniques for autonomous learning, an essential skill in their academic and future professional life.
One of the main problems in implementing such a change is that English classes and the exam itself are often perceived as being less important than other subjects, mainly because the exam is on a pass/fail basis and therefore does not 65. Computerised language testing in university is a currently debated topic in Italy, and advantages and disadvantages were discussed by Anila R. ScottMonkhouse in her talk "La quadratura del cerchio: valutazione di abilità linguistiche e test informatizzato. affect the final grade. Consequently, commitment and motivation are low and, as English classes often overlap with other mandatory classes, attendance to English classes is often low too. On the other hand, if the exams were seen as matching their interests and reflecting their future professional needs, there most probably would be a corresponding positive change in the studentsʼ attitude. Another problem lies in the large number of candidates, leading to mixed-ability classes due to the non-homogeneity of their level of and skills in English, which affect how individual needs can be dealt with and in general render a learner-centered approach difficult to implement. In the Italian university system students are entitled to at least three exam window periods per academic year and are allowed to take any exam they may fail countless times within the duration of their degree course, so many students end up by repeatedly sitting the exam of English as, due to all of the reasons outlined above, there is an unfortunate tendency on their behalf of trying to "attempt" the test in the hope of passing, which leads to a rather high fail rate and a constantly high number of examinees per session. 67 Finally, the internal resources available are limited. This applies to the budget, but also to the number of teachers/examiners who are simultaneously involved on several degree courses, the time needed to plan and teach lessons, and also to organize, administer and invigilate overcrowded tests, and to the pressure they are under to offer further exam dates.
A solution might be a compromise between ideal and feasible, with an internal exam which maintains the characteristics of the present test (i.e. multiple choice, unchanged weighting of components) so as not to lose the advantages it offers, but uses adapted law-related texts and topics. This would obviously have an impact on the teaching, with a new syllabus to be devised and lesson planning changed in order to allow for a more field-specific scope. As this demands time of the teachers, students would need to become more responsible for their learning with more independent self-study required, at least as far as the basics of general English are concerned, and a B1 level would have to be a prerequisite. Consequently elements of learner training would have to be included in language classes, which would reflect positively on the students' academic performance in general by encouraging learner autonomy, one of the objectives of university instruction and of lifelong learning projects. Any changes would clearly have to be gradual to allow both examiners and examinees to adapt, so that the objective could be more easily reached.
67. In order to try to overcome this problem, the Language Centreʼs laboratory advisors provide more student-centred support to the examinees who have proven to struggle the most by offering autonomy-inspired guided learning paths (Micol Beseghi, and Greta Bertolotti, "Designing tailor-made academic paths for university language students," Language Learning in Higher Education 2, no. 2 (2012): 319-337.
Conclusions
Todayʼs world individuals are required to establish their credentials by proving their abilities, and the EFLIT exam aims to be a recognised assessment tool with face, content and construct validity by being criteria-referenced and utilising adapted authentic tasks and materials which reflect proficiency rather than achievement in order to reliably predict the professionals' future performance. The revised test differentiates itself from others in that it addresses language for specific purposes while taking into account the context in which the candidates are to work, i.e. the requirements of their profession in Italy. The use of texts, tasks and strategies which resemble the candidatesʼ real life uses of the language not only stimulates their motivation, 68 but also responds to the need for a standardised test with tasks that mirror the activities which the candidates are called to carry out within their job, and that allows for the assessment of their skills in relation to both legal language and professional needs. Given the constraints of the exam setting and format, and the level reached by the participants, it may not be a true measure of their language competence in real world contexts, but a valid indication of how they can cope. It is to be considered both a point of arrival and a starting point, i.e. a tool for the assessment of professionals to attest the level of English reached, and a step towards autonomy in the improvement of their language skills in a perspective of lifelong learning, pursuant to the specific requirements of the legal profession. For this reason it is essential that the test yields positive results in terms of both washback and washforward effects, as the objective is to define a legal professional who is a competent and confident user of English with a view to further professional development. As Gardner and Miller 69 put it, "Assessments provide an opportunity for reflection. They can help learners gain a clearer picture of their abilities, encourage reflection on learning and provide evidence of their achievements." Ultimately, this would be the aim of both the EFLIT and the internal university test. This result shows the perceived importance of each macro-skill in relation to professional needs. Only percentages above 60% were taken into account. The figures in brackets refer to "indirect" percentages, i.e. sub-skills involved in the activity (e.g. taking notes while attending conferences and meetings, listening to the speaker in discussions in order to respond, etc.). Only percentages above 60% were taken into account. 
